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How should we promote learning (and teaching) to policy makers?  

This, as we all know, isn’t easy.  The climate we operate in is a long way from 
Blunkett’s original white paper [or green?].  There are essentially a number of 
angles we can emphasise and important ingredients we need to try to highlight.  
For us the benefits to society and to individuals are so obvious that we 
sometimes overlook that it’s not so obvious to others.  

So we need to: 

• analyse existing government policies and emphasise the links that 
learning and teaching for older adults have with these policies and how 
they might underpin and enhance them. 



• get underneath the benefits of lifelong learning/learning in later life, 
particularly, the health and well-being advantages and he cost saving in 
other spheres of the budget - health, community safety 

• develop as much evidence -based information as possible  - from good 
case studies to support the above to academic research and evaluative 
studies 

• ·Find internal champions - political or administrative - and work with them 
to provide evidence, examples, case studies, theory etc  

·         Finally and most importantly, alongside the above, we need to mobilise the 
constituency.  While we as AEA “would say that, wouldn’t we”, adult learners are 
the best advocates, both in the sense of most effective and most appropriate   

(Ken Logue, The Atlantic Philanthropies – Ageing) 

http://atlanticphilanthropies.org/ageing  

  

 Should policy on later life learning be research led?’  

 My initial reaction to this question was to say “Yes, of course we should have a 
sound evidence base on which to develop policy” in the same way that medicine 
uses current best practice evidence in making decisions about the care of 
patients. But of course, it’s not that simple - there are a number of issues we 
need to face. Firstly, as research into later life learning is so fragmented and 
funding to pursue it almost non-existent, how can we hope to build a robust 
evidence base?  Which disciplines should be involved?  Secondly, what would 
count as ‘evidence’?  Several educational researchers have pointed out the 
difficulties of judging the quality of educational research, since different projects 
may be grounded in a range of different traditions and there is no consensus on 
what constitutes good quality research. How can researchers be sure they are 
producing the kind of ‘evidence’ policy makers need?  Thirdly, even if we could 
produce research based ‘evidence’, where are the mechanisms for translating 
findings into policy? And would it then work in practice?  Biesta * (2007) has 
already produced a cogent argument for ‘why what works won’t work’ and we 
need to explore the issues he raises in more depth.   

(Dr Alex Withnall, University of Warwick) 

http://www2.warwick.ac.uk/fac/med/staff/withnall/  

 * Biesta, G (2007) Why “what works” won’t work: evidence-based practice and 
the democratic deficit in educational research Educational Theory 57 (1), 1-22 

  

http://atlanticphilanthropies.org/ageing
http://www2.warwick.ac.uk/fac/med/staff/withnall/


How should those who promote/advocate or lead learning in later life relate 
to other disciplines and professions? 
  
By planning a systematic approach based on a three fold typology of 
interdisciplinary, inter professional or inter-agency cooperation: 
  
1.  Seek opportunities to spread ideas about the value of education in later life 
into professional preparation programmes and/or programmes of continuing 
professional/staff development. The characteristic of this is that it aims to get 
across roughly the same content to different groups so that everyone is aware of 
the possibilities. AEA could for example develop and market an on line module or 
training pack or set up a website for the purpose. 
  
2.  Design a programme that brings people from different professions, disciplines 
or agencies together to develop (a) skills of working across disciplines, agencies 
or professions and/or  (b) a plan for new opportunities in later life. The 
characteristic of this is that people are learning to bring together different 
perspectives, practices and resources in new combinations and are also learning 
to work together effectively at local or regional level. AEA could provide a toolkit 
and back up help/consultancy to promote these initiatives. 
  
3.  Set up a network or organise a series of national/international and regional 
round tables bringing together non- traditional groups to look for radically new 
ideas and solutions in the field of later life learning. It would look at the 
experience of bringing education to bear in other areas (for example social 
pedagogy) and would build on some recent NIACE and Foresight work bringing 
mental well-being, education and lifespan/ stage perspectives together in the 
same plaza.   

(Peter Mathias, Bridge Research and Development) 
 

http://www.bridge-rd.com/  
 
 
"Ages or Stages - Where and how should we focus our work? 
 
1. All people need to be valued for who they are, irrespective of their age or 

stage in life. 
 
2. It may help individuals in thinking about their lives to recognise that life is a 

sequence of developing and evolving patterns. These patterns are created 
and influenced by our thinking and attitudes. Greater complexity arises when 
we take into account our environmental context. Even so we need to take 
responsibility for our lived experience. 

http://www.bridge-rd.com/


3. These patterns that we live through can be described in ages and stages 
within a life course as an individual or collective narrative. 

 
 

Anthony Chiva- Life Academy  
 

http://www.life-academy.co.uk/  
 

 
 
 
If you have further comments on any of these issues, please send them to:   
aeasecretary@googlemail.com  

http://www.life-academy.co.uk/
mailto:aeasecretary@googlemail.com

