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1. The Concept of Well-being

The concept of well-being in later life has been the key concept in the Grundtvig-
supported project Well-being in later life: education, creativity and physical activity.
All Project activities were organised around it. It was important to begin the Project
with a general but shared idea of well-being and then for the partners to discuss and
develop it as the Project progressed. The outcome was the achievement within the
Project of a more refined and more useful, though still subjective, understanding of
the concept by all partners.

The concept of well-being has been researched in almost all humane disciplines and

has been usually used to describe what is non-instrumentally or ultimately good for a

person. More recently we can see that this concept has become more and more

prominent and more related to everyday life. It is usually used as an indication of

health; thereare ma ny @ we | lresecuses ard guides in western societies

which are meant to help people to feel better in both body and mind. A comparative

i webleli mdjoator often appears in contemporary economic analyses of a

countrybés conditi on ( armpatoftaltacelaionafthe not neces
countryo6s f i.wallrheing s mentioaed in théldws of some countries

(Canada is an example). It is very important to notice that in policy and research

discussions of adult education over the past 101 15 years, o-lwel hgdo has been

introduced as one of benefits which, it is said, can be identified as an outcome of

adult learning. In philosophy we can say that well-being amounts to the notion of how

well a person's life is going for that person. A person'swell-kbei ng i s what i s ¢
them. In psychology it is often definedasfia speci al oakofthesd at t i t u
considerations make the idea of well-being both easy and difficult to deal with i easy

to identify but difficult to tie down. Thus, well-being might be considered as a good

balance between all the factors which make up a human being. We may have the



same descriptions referring to all kinds of positive states such as happiness,

pleasure, enthusiasm, optimism, contentment, serenity, good health, life satisfaction,

good career, life balance and more. Noneof t hem i s -beex ancgtalofb uitwe | |
them may contribute to it. At a first glance, well-being might seem to be a somewhat

passive state of being in a good physical and mental condition, but when we look a

little closer we can seethatwellkbei ng i s often taken to incl uc

Well-being may be experienced and manifested in many ways, depending on a

person, and the subject/process which is engaged as the stimulus of well-being. For

some, it may be a feeling of beinggsafe and
around well-known and organised; for others it is a time when they are in the main

stream of life, busy, pursuing a career, interacting with many people. There are

people for whom well-being is a constant striving for a kind of perfection, where what

matters is not only the achievement - the sometimes brief moments to which we can

say, |l i ke Goetheds Doctor F-autsaldothégdcesy, now, vy
the efforts which have been undertaken to reach that moment. There are countless

examples of well-being. Well-being is, indeed, not easy to measure - although

peopletry-it is a very fisofto, amor phouButanper sonse
empathic, sensitive, perceptive person can easily estimate whether his or her fellow-

being is experiencing well-being or not.

We can try to find the core factor of well-being. This turns out to be a deceptive
issue; one may think that it must be a factor such as good health, security, a happy
family, sufficient wealth... something like this. Indeed, on the final day of the sixth
Project international meeting, we asked four groups to produce a definition of well-
being. fAFeelinghdpedand~nk akda lissotpasitivedstates
of being were the outcome. In more detail, this was the result:

AVell-being is a person feeling g oo d, physically and ment a

fiWell-being is balance - between body and spirit, between memory and the
present&f ut ure, between people and what surr

AWell-being is mind, body and soul connecting to give a person hope and
ent husiasm for today and the futurebo

AWell-being is health; happiness; security; warmth; good relationships; energy;
spiritual and emoti o n a | h.ar mony o

It was not a conclusive exercise. Too many imprecise words crowded together to
cloud any concrete meaning. And it would be possible to find people who do not
have any of all these factors but still say that they are in a state of well-being.

However, there is probably a way forward. We can penetrate the forest of concepts
by concluding that the common factor for all kinds of well-being is a feeling of being

Ain control ofo oneds own | ife, féengakindt he su
of autonomy, being the master or mistressof oneds own dthasdne ny . |t
should be able to saylwhaoamaxpsri enoariemdg thilyiesq an
i i 1 dedides what is going to happentomedo. Even i f waeughare in a v
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situation, dependent on factors beyond our control, with limited possibilities, we can
still take this stance because it is still up to us how we try to adapt to a situation and
how we position ourselves in it.

We would argue that any educational or learning activity- studying, writing, art, craft,
dance, sport etc, - can be very important to support well-being in an individual so
long as it is organised withtheaimofc r eat i ng t athinkingsanddgelmg t o ,
self, who is actively taking part in, and determining, what is going on and what are its
outcomes. We would also maintain that this topic is crucial in the lives of older
people worldwide. Older people may feel and/or fear the effects of ageing upon their
physical or mental health; they may experience social isolation, economic
dependence or negative social stereotyping. A question for the partners of this
Project was the extent to which different types of learning activity could contribute to
the maintenance of well-being among such older people and contribute to the
retention,orre-c | ai mi ng of f eeloinngo, 6of Abeing




2. Project Rationale and Goals
a) Project Rationale

The increasing ageing of the population is a key issue that most European countries

have to face. Demographic development forecasts show that in the future the

maj ority of Europeds citizens wil/l be over 5
imperative to develop strategies which ensure the well-being and integration into

society of older people.

Getting older and entering retirement, people very often have trouble finding their
feet in a new situation, in confirming or re-establishing their own identities. Their
roles change in society, so that they can no longer perceive themselves as a
ftechniciano Acl er Ror afi nfetmmardhdess od. They are no longer
able to base their identity on their social positions and roles in the same way. In
particular, this may affect many men, for whom a professional or vocational position
has been a key definer of their role in life.

Retirement also means changing and frequent|l
and involvement in particular social groups. This may increase problems with

retaining identity which is normally built upon two-directional relationships with

ot hers. Uncertainty about oneds continuing i
meaning in life and this may dramatically decrease the quality of life and feelings of

well-being for a senior.

There is much experience and literature to show that one of the best ways to avoid
these negative outcomes is to become (or to continue being) involved in activities i
public, cultural, civic, voluntary, entrepreneurial, social, sporting and educational
activities for example. Educational activities are referred to in the broadest definition,
as including intellectual, creative and physical activities. The best results for the well-
being of older people are gained when educational activities provide space for
individual creativity and emphasise opportunities for individual development.

It can be argued that using educational, creative and physical activities as means for
developing and rebuilding identity and for generating a sense of well-being is likely to
requires special pedagogical approaches i more process-oriented than goal-
oriented. Learners have to take an active and creative role and become a fully
conscious fisubjectpassivikeefpbpees ®, omola & eac
efforts. It is necessary to comprehend the whole context of an educational process,
both individual and social, to avoid missing any opportunity for raising new
awareness, confirming identity and enhancing creativity. This may be particularly
important in the case of older men, who (as is much documented across Europe and
elsewhere) are often not interested in taking up educational activities, disliking the
roleofipassiveo | earner.

In our societies, learning is usually understood as a way to gain knowledge and/or
skills and is often directed toward achieving a final goal, a final result (that is often
assessed). With older learners, it is often argued that results are less important,

8



because the main benefits of learning will be gained during the learning process, in

the personal development, self-discovery and change that are possible within the

l earning context. We can say the same about
wono, become | e spmocessiitgeloand the broader Sodiaécontext

become crucial. Artistic and creative activities inherently contain opportunities for
self-expression, self-discovery and self- improvement and often for the building of a
co-operative group output.

These are not clear-cut issues or conclusions. The project showed, in its local
activities 1 and 2, just how complex is the question of the conscious and
unconscious learning goals of older learners. Nevertheless, if we compare learning
which involves purely intellectual activity (such as computer skills, languages, history
and so on) and learning which involves only physical activity or a combination of the
two (such as learning to dance, sing, play an instrument, do a craft or play a sport
etc.), we may conclude that in the case of the second group the indirect benefits
relating to well-being are more obvious and easier to perceive and to articulate.

As such, it is necessary to explore the reasons for this difference and to look for

ways to strengthen perceptions and experience of well-being whilet a ki ng &é mi nd
rel at ed 6 othtehcheestanddearneBs' experiences and the most recent

research findings available on body-mind issues will be useful here. It seems

relevant, too, to consider whether there is a crucial difference between subjects and

activities that are based on words and language and those in which words and

language are marginal or less important. This may be particularly significant in cases

of learner groups which have difficulty in internal communication based on language

T for example, international groups of seniors or even groups consisting of old and

young people.

Seniors have different reasons for taking up educational activities, only one of which

is Againing skiThesaendokeowhebgead range, wi
and Aimeeting peopleo among them. Seniors do
to themselves but, even if they do, the process may make them uncomfortable.

They may think that t hoeacceptable asons. Somemay not fg
be anxious t o ¢gmbeadgrodasiobhers, asgant ds shey used to

be, as good as the young ones. Such anxiety may make learning unpleasant - even

har mful, because it may prtovaes t@oad dreemy omo it é
such circumstances, it certainly does not promote well-being.

The structures and expectations of our societies may make men particularly

orientated towardafiver ti cal 6, competitive perspective
difficulty in placing themselves in an educational context geared to comparisons with

others. This is why, in later life, men may be reluctant to sign up for classes and

courses. If that is so, they may need special attention in this regard.

There are teachers and instructors who are not aware of the considerations and
issues presented above and, therefore, do not take account of them in learning
contexts involving seniors. Concentrating on the effectiveness of teaching (which
usually means gaining the best results in the shortest time), some teachers may pay
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insufficient attention to the special conditions and dynamics of a teaching process
involving senior students and the effect of context, both individual and social, upon
those students.

We are confidentthatone oft h e t e a cgsisto odganise teacheng and learning
processes in such a way that they help older learners to use education (intellectual,
creative and physical) as a means for improving the quality of their lives and well-
being. Some teachers, however, will need support to do so. Others may already be
seeking to achieve these goals. However, even they will not always be fully aware
how the process goes and how to strengthen it.

The Project Well-being in later life: education, creativity and physical activity aimed
to make a contribution to the issues presented above - to help teachers, instructors
and seniors themselves to get the best out of educational, creative and physical
activity learning situations. We believed that the Project had a potential to contribute
to the quality and appropriateness of learning processes and activities for seniors
and for enhancing the outcomes of those processes and activities in terms of
seniorsowell-being in the countries involved in the Project and elsewhere in Europe.

b) Project Goals

There were six partners on the Project. Three partners were primarily concerned with
the teaching of intellectual and educational subjects to seniors, two in teaching
creative activities and subjects and one in teaching physical activities. This diversity
in the expertise of the partners was deliberate and was the foundation of the
Projectds goals and approaches.

The two main goals of the project were:

)] to investigate, discuss and conclude how to facilitate and support learning
by seniors in educational, creative and physical activities in order to
increase their feelings of well-being, positive self-identity and
meaningfulness - of stillbeingfii n cont r ol somebady whe ¢amn | | bei
do things successfully and still have a life that means something
i) to investigate how to make the teaching and learning of seniors focus
more on process and be more concerned with methods which will
encourage self-development and creativity.

During the lifetime of the Project, the implementation of these goals took account of
the nature and experience of each partner organisation and was adjusted to their
specific situations. This meant, for example, that one organisation might work on
methods to increase awareness among seniors and tutors of the well-being potential
of the or gani s atandanothes might facgs orawankiegout concrete
strategies addressing the specific needs of the organisation.
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3. Project Work Plan

3a) Partners and Partner Responsibilities

Partners

There were six partner organisations. Their educational experience and expertise
covered the curriculum range required by the Project goals i classroom-based
knowledge and skills; creative and folk arts and crafts and movement and dance;
and sport and physical activities, In terms of project work and participation in
European-funded projects they also represented a range i from newcomers to
organisations with considerable experience.

The partners were:

Pol and: Stowarzyszeniyeifkade miJoo alhenyniBoehnert
(lead partner)

The Fullness-Of-Life Academy Association has been working since 2001 with
seniors from the Malopolska region of Poland - both from big cities and small towns.
The goal has been to improve the quality of older people's life by creating a wide
range of educational opportunities for them. Special emphasis is put on giving
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seniors access to modern computer technology, language learning and the
achievements of contemporary science and culture

The Association organises computer courses, language classes, lectures, seminars,
memory training, art workshops, and discussion and hobby groups. It also develops

teaching/study materials tailored to older people. It carries out innovative educational
projects for older people, both locally and internationally. It is very experienced as a
partner in EU funded projects. www.apz.org.pl

Italy: Associazione Culturale Le Bazarre

The Association was created in 2002 in Santa Maria Capua Vetere, Italy by Anna
Redi a dancer, choreographer and director who has been working in theatre dance
since 1985. It was founded to create the first space for theatre dance in southern
Italy and to provide education in dance and theatre for non-professionals. Anna
Redio s Vv i s i enablewneeting$ between artists and other people, believing
that connecting art and life helps people to improve their quality of life.Le Bazarre
carries out dance activities in nursing homes for seniors, prisons, organisations for
people with special needs, communities of gypsies and elsewhere. It works not only
in southern Italy but also in Rome and other cities. In recent years over 100 students
have been engaged in the international Festival Unidanza and many activities and
events have been organised around this. www.annaredi.it

Slovakia: Quadrifolia

The civic association Quadrifolia was founded in 2011. The main goal of the
Association is to increase the chances of a better life for seniors, retired people and
people with special needs. The main activities of Quadrifolia are focused on
supporting conditions for a decent life, mutual understanding and integration of the
target groups into the mainstream of society.

The Association promotes the following activities: i) developing the handicraft skills
of seniors and people with disabilities; ii) teaching seniors how to play musical
instruments and to folk dance; iii) encouraging active participation in folk craft
festivals and in presentation of self-made products; iv) workshops; v) performances
of folklore groups in rest/care/nursing homes for seniors and people with disability.

Quadrifolia collaborates closely with the Traditional Folk Arts and Crafts Association
and various social rest homes in Slovakia on activities for seniors and people with
disability, including the teaching of folk crafts. http://www.quadrifolia.tk/

Spain: Centro de Educacion de Personas Adultas Valles del Cerrato

Valles del Cerrato Adult Education Centre is a rural formal and non- formal adult
education centre .It is situated in Villamuriel (population ¢.5,000) close to the city of
Palencia in the Castilla y Ledn region of north west Spain.

The main goal of the Centre is to provide students with all the skills and tools which
they need to gain employment and to progress into employment through additional
formal educational activities. A more recent goal is to engage rural adult people at
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risk of social exclusion - seniors, disadvantaged people, migrants and other minority
group members - in educational and sport activities. Five teachers of adults
commute from one village to another teaching a programme of English language,
Gymnastics, Computing, Woodwork, Digital Photography, Yoga, Intercultural
Education, and Literacy. http://centros6.pntic.mec.es/cea.valles.del.cerrato/

Turkey:Boyabat Gen-1i k HizMedletig]jyve Spor KI -e

Boyabat Youth Services and District Sports Directorate is an educational and sport
institution with a mission to offer sport facilities to all. It is based in Boyabat, a town in
the northern part of Turkey with a population of over 45,000 inhabitants. It runs 11
sports clubs which offer athletics, badminton, basketball, darts, wrestling, football,
folk dances, bocce, handball, karate, kick-box, table tennis, tennis, chess, volleyball,
field trips and aerobics. It also organises chess sessions, handicraft, photography
trips and more.

Teenagers, women, disadvantaged groups, middle-aged people and seniors all

attend the provision. Middle-aged and older people may be both trainers and

trainees in the centre - the most notable examples are in karate, wrestling and

badmi nt on. GActi sve mpy eime ntaetd obny utshien go rtghaen ifisl
teacho approach.

In addition to courses and training, the Centre organises trips to the historical sites of

the region and events which raise awareness of a healthy life style to improve the

quality of life. It organises activities such as trekking, cave trips, orienteering, field

trips and aerobics in cooperation with a ASp
wants to promote the benefits of lifelong learning, including physical activities, with

the aim of creating a lifelong learning culture in the region. www.sinop.gsb.gov.tr

United Kingdom: Association for Education and Ageing

The AEA (Association for Education and Ageing) is an international membership

organisation. Its particular strength is combining the interests of research, practice

and policy in relation to learning in later life. It involves older learners in dialogue with
professionalsandvol unt eer s. It promotes a) ol der peop
activities; b) the education and training of professionals and volunteers who work

with older people; ¢) public education about the ageing process.

AEA runs conferences, workshops and seminars; publishes the International Journal
of Education and Ageing; responds to UK and EU public policy initiatives and
participates in EU-funded projects (e.g., recently,a Grundtvig multilateral networks
project and, including this one, two Grundtvig Learning Partnerships).
www.associationforeducationandageing.org
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Partner Responsibilities

General Partner responsibilities in the Project

All partners:

-organised and recorded at least one email-based coordinators' meeting
- hosted and organised one international meeting, including common activities for

visiting seniors;

- participated in five local activities according to a detailed programme agreed upon

by the partnership;

- prepared and presented the outcomes of its participation in the local activities;
- responded to requests connected to evaluation;
- disseminated the activities and outcomes of the Project .

Specific partner responsibilities were:

Partner Country Specific tasks

Stowarzyszenie Akademia | Poland Lead partner;

Pegni tycia i Project co-ordinator;

Boehnert Prepared a detailed work plan;
Monitored, supervised and recorded
Project progress;
Ensured effective communication
among partners;
Prepared materials for partners for
annual and final reports
Planned, co-ordinated and reported
on local activities

Associazione Culturale Le | Italy Led on collection of Voices of Older

Bazarre Learners

Quadrifolia Slovakia Co-ordinated partner record of Project
dissemination activities

Centro de Educacion de Spain Led on construction and development

Personas Adultas Valles of Project website

del Cerrato

Boyabat Genclik Turkey Created Project logo and Project

Hi zmet | er i V € calendar.

Mederl ¢7 ¢é Created Project Facebook site.

Association for Education | United Assisting lead partner in co-ordination.

and Ageing Kingdom Conductedcoor di nat or s
on Project content.
Planned, co-ordinated and reported
on local activities
Edited materials.
Planned, co-ordinated,analysed and
reported on Project evaluation.
Prepared Final Product.

14



3b) Work-Plan

The Project work-plan as laid out in the original application to Grundtvig was adhered
to during the two year period. It proved to be well-structured and robust. It consisted
of stable, repeating elements:

1 Six international meetings for coordinators from each partner (with four
meetings including significant numbers of learners) organised by each partner
in turn. Each meeting had a different lead topic and key focus. Meetings
followed an agreed common structure including presentations, summarising
and discussions of the last local activities, workshops for teachers and
learners (as appropriate); ac o o r d i buginessimeebing including
monitoring and evaluation reports and making plans for the next phase of

wor Kk ;

vi ewing

and

di scussi on:aadlocdl he host

sight-seeing. Thec o o r d i huainessrmeeding was minuted and the
minutes gave particular attention to actions required of some or all partners.
Actions required from co-ordinators were detailed and high-lighted within time-
frames. As the Project developed a separate chart of required actions was
produced as soon as possible after the business meeting and distributed.

Six international meeting reports and evaluation reports i reviewed by all
partners, distributed and also published on the project website.

Six email-based on-linec o or di n at osroganiset byegartnensgn turn,
according to a common structure developed by the Project coordinator, to
maintain communication between partners in the intervals between
international meetings.
Five rounds of local activities undertaken by each partner but involving co-
ordinated planning, performance, a written report and a presentation to be
made and discussed at the next international meeting.

Work-Plan Timetable

Year | Dates Element Location | Host/ Content
leader
2013 | Aug.1 Project
starts
2013 | Sept. International | Krakow Poland Lead topic: education,

23-26 meeting 1 creativity & physical activities
as bases for well - being in
later life.

Key activity focus: procedures

& responsibilities.
2013- | Oct-Feb. | Local Questionnaire (
2014 Activity 1 reasons, motives & (well-

being) expectations of learning
2013 | Nov.257 | Email coords Poland

15



Dec. 3 meeting 1
2013 | Nov.- Specific task Turkey Development of Project logo
Dec. and calendar
2014- | Jan.17 Specific task Spain Development of Project
2015 | July 31 website
2014 | Jan.14- | Email coords Spain
20 meeting 2
2014 | Mar. 10- | International | Palencia | Spain Lead topic: analysis & dis-
14 meeting 2 cussion of local activity 1
Key activity focus: adult
education in rural regions.
2014 | Mar- Local Te a ¢ h guedidnnaire on
June Activity 2 opinions on s,ef
motives & (well-being)
expectations of learning
2014- | Mar 15- | Specific task Italy Collection of Voices of Older
2015 | July 31 learners
2014- | Mar 15- | Specific task Slovakia | Recording of all partner
2015 |July 31 dissemination activities
2014 | May 15- | Email coords Turkey
21 meeting 3
2014 | June 13- | International | Boyabat | Turkey Lead topic: analysis & dis-
17 meeting 3 cussion of local activity 2
Key activity focus: sport and
physical activities
2014 | June Interim
reports to
National
Agencies
2014 | June- Local Reflection by coordinators on
Sept. Activity 3 what affects well-being of
seniors in i) classroom
teaching, ii) sport & physical
activity, iii) dance & theatre,
iv) folk craft.
2014 | Aug. 28 | Email coords Slovakia
i Sept1l | meeting 4
2014 | Sept. International | Piestany | Slovakia | Lead topic: analysis & dis-
22-26 meeting 4 cussion of local activity 3
Key activity focus: folk craft
and music
2014- | Oct.- Local Partnerso choi (
2015 | Feb. Activity 4 of optional activity, drawing
upon own experience & Project
expertise & and experience
2014- | Oct.1 - Turkey Development of Project
2015 | July 31 Facebook pages
2015 |Jan.21 - | Email coords Italy
29 meeting 5
2015 | Mar. 18- | International | Rome Italy Lead topic: practical
22 meeting 5 approaches to introducing well-

being into education -process-
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testing chosen options.
Key activity focus: movement
and dance.

2015 | Mar.- Local Examples and case studies of
May Activity 5 good practice concerned
specifically wi
learning & well-being
2015 | April 13- | Email coords UK
19 meeting 6
2015 | May 14- | International | Lancaster | UK Lead topic: working on
17 meeting 6 concrete proposals for
increasing well-being in
teaching and learning
Key activity focus: developing
Project report & resource pack.
2015 | July 31 Project ends
2015 | Sept. 30 | Reports to
National
agencies &
data on EST
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4. Project implementation

4a) Meetings, communication & decisions
International meetings

The six international meetings were the key staging posts of the Project. The first
and last (Krakow and Lancaster) were designed for co-ordinators only and were the
key planning and review meetings of the Project. The other four (Palencia, Boyabat,
Piestany and Rome) were designed for both co-ordinators and seniors from all the
partner countries. At each of these approximately 35 - 50 people attended.

The Krakow meeting was notable for the clarity of the way in which plans,
procedures and timetables for the whole Project were presented and laid out for
discussion and eventual modification and agreement by the co-ordinators from each
partner. Discussions were positive and optimistic. This was the kick-off meeting in
which co-ordinators got to know each other. There was some time for seeing the old
town of Krakow.

The Palencia, Spain, meeting was an opportunity for finding out about the

experience and expertise of the six partners through presentations which they made

to the whole group of co-ordinators and learners. The co-o r d i n husimesss 0

meeting heard and considered an analysis of the outcomes of the first local activity,

conducted through questionnaire in each country,on t he seni or s per spe
learning and well-being. The whole group visited, in particular, the Olmeda Roman

Villa in Saldana and surrounding countryside.

The third Project international meeting took place in Boyabat, Turkey. Presentations

were made on seniors participating in physical activity in partner countries and many

of the participants joined in practical demonstrations of sporting activities offered to

seniors by the Turkish hosts. There was also opportunity for trekking and brisk

walking in the local countryside and inspecting historical monuments. The co-

ordinators heard a presentation on the second local activity, conducted through
guestionnaire, on t esaecnidearssipamm aellbgpngandi ves on
participated in small group discussion of the results.

A key feature of the Piestany, Slovakia meeting was the opportunity for the whole

group of co-ordinators and learners not only to observe and hear demonstrations of

folk craftwork, traditional dance and music but also to participate in practical learning
sessions for a range of folk crafts. Theco-or di nat or s6 busi ness meet
discussions of the third local activity on subjective reflections on learning and well-

being and also a brainstorm activity on well-being, seniors and the different areas of

the curriculum which the Project encompassed.
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In the Rome, Italy, meeting each partner country gave a presentation to the whole
group of learners and co-ordinators on its contribution to the fourth local activity in
which they had chosen one from a list of 12 optional activities to explore how
teaching and learning methods for seniors might be organised and delivered to
promote well-being for seniors. The presentations included videos, role-play and
power-point presentations. The rest of the programme was mostly devoted to
workshops for movement and dance presented by the Italian hosts for all
participants. There was opportunity to explore parts of central Rome and to attend
professional dance theatre choreographed by the Italian host.

The final meeting at Lancaster, UK, was a prolonged business meeting for co-
ordinators alone. Presentations were given on the fifth local activity in which each
partner worked on a topic which might be included in the Project Resource Pack.
Three of the partners had, in fact, chosen to interview seniors from their classes
about the kinds of wellbeing they experienced as a result of learning activity. Much of
the remainder of the meeting agenda was taken up with planning the Project Report
and Resource Pack, discussing the reports to be made to the Grundtvig national
agencies and the resources to be placed on the European Shared Treasure (ESR)
database. Detailed lists of action and responsibilities were drawn up for the
remaining period of the Project.

The Lancaster meeting included two workshops. The first was concerned with the
topic of positive ageing and well-being and was led by a visiting speaker. Discussion
concerned well-being as a by-product of teaching and learning; commercial interests
in promoting well-being; and to what extent well-being as a key goal of teaching
shoul d affect tThesecbnd woskShoppwasaconcernedewith i) small
group work on the concept of well-being and ii) whether the Project had achieved its
objectives. The work on the concept of well-being is referred to section 1 of this
Report.
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Detailed accounts of what happened at each of the six international meetings are
available on the Project website
(http://www.eduwell.eu/WELL archivos/Activities.html).

Detailed evaluation reports on each of the meetings, based on questionnaire returns
from the participants, are also available on the Project website
(http://www.edu-well.eu/WELL _archivos/International _Evaluation.html)

E-mail coordinators meetings

The six email coordinators meetings - taking place at an approximate mid-point
between the international face-to-face meetings - were very important part of the
Pr oj eanm@niation system. Organised by partners in turn, they helped to
involve partners closely in the coordination of the Project and to make them feel
equally responsible for what was going on.

To help less experienced partners to organise an email meeting well and not to

forget important issues, the common structure of the meeting was developed by the

lead partner and put into an interactive format to which all partners responded during

the meeting. The meetings sorted out information about Project progress, clarified

plans and allowed for the making of necessary decisions and agreements

agreements which had to be set. The meetings were also akey partoft he Pr oj ect 0
monitoring system.

Il n summary, the emai | comtribded thbiachiavingthedofowinge et i ng s
goals:

good and effective planning

efficient and concrete monitoring of Project implementation

keeping all the partners well informed and fully aware of their next steps
creating a friendly platform for discussion and exchange of opinions
taking into consideration the capabilities of all partners

create good practice and sound examples of the maintenance of
communication within the project i this was particularly important for the less
experienced partners

keeping all the partners equally involved in the project

having detailed and clear records of Project implementation

1 supporting partners in their responsibilities

= =4 =4 4 A4 -

= =

The e-mails coordinatorsémeetings were one of the project successes and were
definitely worth the effort. The most important lessons partners learned from this task
were how important effective communication is in an international project and how -
with a practical example - to do it.

Project website (http://www.edu-well.eu)

The project website was used as a means of promotion and dissemination. It also
served as a platform for gathering all important information about the project and its
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implementation. Although maintaining the website demanded significant work and
engaged several partners (not only the partner leading it) it was worth the effort. It
enabled us to gather cross-sectionally in one place relevant information about the
Project conveniently. It also prompted all partners to prepare the information (as
they would see it as part of the public face of the Project on the website). This was
immediately motivating.

The website is well structured and relatively easy to navigate. The main page
structure is Objectives, Partners, Activities, Calendar, Project Summary,General
Information about Lifelong Learning Programme, Voices of Older Learners,
Dissemination, Picyures and Videos, Evaluation.The layout is simple and uni-
dimensional but the absence of a significant budget for this purpose prevented the
creation of anything more sophisticated. In the event organisational and financial
reasons made necessary a situation in which one partner prepared html files and
another placed them on the server.

Of course, small projects such as the WELL project are more and more being driven
from attempting to develop this kind of classic (and relatively costly) website by the
availablity of the free and more popular Internet tools such as FaceBook and blogs.
Indeed, at the mid-point of the Project, the partners decided to develop a project
Facebook site with the specific purpose of increasing the flexibility available to them
for dissemination and discussion of Project activities and eventually adding to the
options available to them for the support and illustration of this Report and Resource
pack.

Facebook (https://www.facebook.com/wellbeinginlaterlife?fref=nf)

The Project Facebook pages were developed for the second year of the Project to
be a dynamic method of communication between partners and others and to provide
an easily accessed method of storing pictures and videos of Project meetings and
local activities. Project co-ordinators have been very active both in taking
photographs of Project activities and in collecting together from their seniors
photographs which they have taken. This has made the Facebook pages a useful
addition to the range of communication and monitoring methods available to the
Project. The Facebook facility is also used by the Project as the internet repository of
most of the resources listed in the Resource Pack which follows this Report.
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4b) Evaluation

One feature of the Project has been that it has taken evaluation of its activities,
particularly its international meetings and local activities, very seriously and has dealt
with them systematically. The evaluation plan was agreed at the first international
meeting in Krakow in October 2013 and carried out to the end of the Project.

Evaluation of international meetings

With regard to international meetings, it was agreed that the UK partner would

devise in English two appropriate evaluation questionnaires for each meeting i one

for completion by co-oordinators and one for completion by seniors attending the

meeting from each partner country. Both of these questionnaires would be

distributed to co-ordinators as soon as possible after the meeting. The co-ordinators

woul d be responsible for translating (as nec
qguestionnaire. Co-ordinators would also be responsible for collecting together all

returns and communicating them to the UK partner by a set date. The UK partner

would analyse the returns and to produce three reports. The reports would be: i)
SummaryofCo-or di nat or so6 Evaluations; ii) Summary
Commentary on Evaluation Summaries. The third report, an overview, was posted

on the Evaluation Page of the Project website (REF) and distributed to co-ordinators

before the next international meeting. It formed an early agenda item of the Co-
ordinator sd busi nxmternatioead meetimgy Discussion &t that n e
meeting would normallybeof t he second part of the docume
Con s i dewodd lamknfor remedies to any issues or problems raised in the

document.

Both evaluation questionnaires were a mixture of closed and open questions. In the

closed questions, respondents were faced with a single statement and asked to

mark one number that matched their view of the statement on a scale from 1 (which

meant fAnot at allo ) to 5)(which meant #Acomp

A few seniors attended all or nearly all international meetings but most attended only
one or two. There were always new faces at each meeting. This meant that, in the
evaluation questionnaires, few were able to make comparative comments between
meetings and some, at each meeting, were new to the well-being issues being
raised by the Project. Much of their perception of meetings depended on the extent
to which they had been involved in local activities in their own country and the
degree to which they had been briefed by their co-ordinators for the meeting. Thus,
the seniors returning Learner Evaluations were constrained in the manner in which
they could answer certain types of questions .Moreover, if they were answering in
English the degree to which they would answer open-ended questions would vary
according to their language competence. If they were answering translated questions
(and their answers were later re - translated back to English) there were dangers of
slippage in meaning.
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Learner sdé nEval uatio

In the Palencia, Boyabat, Piestany and Rome meetings there were between c. 35 -

50 senior |l earners present from the six coun
evaluations. In the responses, there was usually a large amount of positive response

to many aspects of an international meeting. Usually seniorsic o mp |l et el y agr ece€
that they fienjadgaegdotykbd meetingoand talking w
the otheracounhati esbe | docanteetiogiikewess . f b ed e

were normally more varied reactions to such statements as fihe meeting had the

right mix between listening and doing thingso  aflehrned a lot from the

programme of the meetingo . Someti mes seniors noted that
preferred fimore information about whateach part of the progr amme i
Similarly seniors, while admitting that some or all presentations of local activities

were very interesting,well-i | | ustr at-edneadr édoweft ied t hat the
valued knowing more about the background of the Project.

Nevertheless, practical and learning activities such as the craft workshops at
Piestany and the movement and dance workshops at Rome were very highly
commended. Hotel and meals were normally rated as good to very good; social
activities and sightseeing as very good. The effort of the host partner was always
highly praised and the gratitude expressed effusively.

Each international meeting was conducted in the English language. However, in
each meeting there was a proportion of seniors who spoke limited or little English. It
was not always possible to make proper allowance for them in the conduct of a
meeting so their participation and understanding were affected. Nevertheless, most
of the seniors wrote about the Project meetings as joyous and rewarding
experiences. It was significant that some wrote that an international meeting in itself
has taught them about the creation of well-being. fiflyou create a warm accepting
sharing, atmosphereqwr ot e peoplein latdi life can stretch their idea of what
they can do, in this case physically, and can have a lot of fun even when starting out
sceptically and have a tremendous feeling of discovery and wellbeinga Another

r e f | eThis medtingishowed how important to wellbeing in older age is the getting
out of the house and isolation and doing something with others in the arts or physical
activity. In the case of music and dance and walking in nature there is something
about sharing something that is beyond words and particularly good at helping
peoplerelat e t o each other and as a groupo.

Co-ordinatorsll evaluation

The Co-ordinatorsl. evaluation questionnaire had three sections; a) CoordinatorsL.
business meeting; b) Other Parts of the meeting; c) General Opinions. The section
on the Co-ordinators meeting was substantial. The purpose of this emphasis was to
monitor the Co-ordinatorsl. meeting closely and regularly and to be sure that all
discussions and decisions were being made efficiently and were understood fully by
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all coordinators. Partners were always represented at the Co-ordinators meeting by
at least one co-ordinator.

In an open - ended question, co-ordinators were asked to I' please list briefly what
your main tasks in the project will be before the next international meetingl. . This

guestion served as a monitoring check on the outcomes of the meeting and that all
co-ordinators were clear on their roles in the Project in the next phase.

Throughout the Project, responses in the evaluation returns from co-ordinators on

Project business meeting remained largely positive and enthusiastic. For most

meetings they t ende dunanonously thahpothéhe @anhsyandahg r e e 0
agenda of the meeting remained clear, thatic | ear deci si fi@res wer e ma
necesstmtrithe ri ght amount of discusandthat t ook p
Aeasponsibility for various tasks was distributed fairly in the meetingo . Throughout
Project,co-or di nat ors fAcompl etely agreedoowes fiagr e
can meet the deadlines for Project activities agreed in the me e t iandghat fihe

meeting made sure that communication between the partners will be clear and

effectiveo . U sco-ardinktgrs agreedt hat naf-aredi ndatt ear <® meet i n
not have any worries about the projecto. Ho w
was apparent that scores on this item became marginally less positive as the less
experiencedco-or di nat or sé6 became aware of the nearn
final reports for National Agencies and to understand the workings of EST. It was

also true that business meetings went on longer and some co-ordinators, clearly

signalling the tiring nature of working for long periods in a foreign language, noted

this.

APoi ntengiod &€r 0O

The ' Commentary on Evaluation Summariesl. always concluded with a short
summary of points which required discussion, which came to be headed I Points to
Considerl . Over the four meetings with seniors, the following points were raised

1) Practical activities and workshops

In an early meeting one learner wrote fmot only sightseeing activities but also some
other physical, sporting or handcraft activities altogether like dancing may be
possibleo. Others wrote similarly

In subsequent meetings this recommendation was followed and each host made

available much appreciated practical activities and workshops in the programme,

related to their curriculum expertise. For example, after the Rome meeting, one

senior observed t h @hie mdvement activity sitting on chairs was good. | learned that

peopl e sgheotulidnnséitde t hemselves and shouldndot |
continue socialising, it brings joy. We should continue to exercise physically, learning

and enjoying lifeo .
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2) Language

In each meeting seniors noted that there were some learners present that who

did not understand the English language well and that their participation could

only be partial. In the business meetings, co-ordinators identified a number of

possible remedies and adaptations These included i) more workshops and

practical activities which did not rely on language; ii) pairing or grouping proficient

and noni proficient language speakers during the meeting; iii) briefing of learners

by national co-ordinators before the meeting. All of these suggestions were

implemented and monitored. With regard to workshops which did not rely on

|l anguage, one participant at Rome wrote il
with a number of del egates with whom | coul

3) Balance between groups

At some meetings one or two national groups of seniors were much larger than
others. Co-ordinators agreed that, as far as possible, such groups should be
dispersed in a meeting and, of course, encouraged to speak English with seniors
of other nationalities.

4) Tiredness levels

As practical activities and workshops involving movement increased at meetings,
and some programmes of excursions and sightseeing were more intensive than
others, some seniors wrote in their evaluations about being tired and noted that
programmes was physically demanding for them. They drew attention to their
age.

Co-ordinators yet to host meetings agreed to bear these comments in mind and
to accept that participants might excuse themselves from some activities.

5) Orientation

Some seniors suggested that meetings should begin with orientation activities on
Project objectives and content and on the content of the programme of a
meeting. Co-ordinators agreed to the suggestions but and suggested that they
should be implemented by host partners in ways which fitted in with their
programme plans.

In general, participants in the Well-being international meetings were left with

memories which, i n different ways, they r eme
senior reflected Al loved the meeting because there were persons opened to new

friendly experiences - dancing all together, meeting people from different countries,

learning some practical activities and listening to national musico Another expressed

it with feeling: i p a r t i werepayrsincere - | liked them all. We met many people
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[of] our age from many different countries. They were dignified, humble, polite and
sincere. They must have got older well. | liked this cultural exchangeo .

Evaluation of Local Activities

At the Krakow meeting, it was agreed that each partner should evaluate its own

participation in the five local activities. After the Palencia meeting, it was agreed that

Aeval uation commentso from each partner on e
together centrally. At first, this was added to be part of the open question returns to

be made by co-ordinators within the evaluation questionnaires comcerned with the

international meetings. Later, it was agreed that these local activity Evaluation

Comments, some of which were substantial, should be collected separately from co-

ordinators after the completion of each local activity.

All of the fAEvalwuation Commentso were placed
website. However, sel ect eEvtarlaucattsi ofnr oQw ninheenstes o ar
here. Reflection on, and formulation of, these comments proved to be a valuable

exercise for the Project and its partner co-ordinators. Some of the comments were

deeply expressed and richly illustrated. They contributedtot he Pr oj ect 6 s
understanding of its objectives and achievements.
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